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Culminating Experience: Part 1 & 2

While every school has commonalities and similar purposes or goals, the student
population, community, and history make each school unique in its own way. I have been
teaching at Farrington High School for nearly 6 years, giving me personal and up close insight
into what makes Farrington unique. My own experiences and insight paired with public data and
history can provide a holistic view of Farrington High School, a sprawling school that once
housed the largest student body on the island of Oahu. While the school no longer lays claim to
the “biggest” school on the island, it still maintains one of the largest populations at over 2300
enrolled students (Hawaii DOE, 2021). With a diverse student body from a generally low
socio-economic background, Farrington High School faces many challenges, particularly in an
age of digital learning and increased need for accessibility.

Students at Farrington High School come from a wide variety of ethnic backgrounds,
where 25 languages have been identified for students registered as active English Language
Learners (Comprehensive Needs Assessment, 2021). The top percentage of ethnicities are
Filipino at 58.8%, Micronesian at 14.6%, Samoan at 8.9%, and Native Hawaiian at 10.1%. The
Pacific Islander subgroup, which includes all of the above with the exception of Filipino, is
identified as a high needs group based on test scores and socio-economics. With such a variety of
student cultures, it is imperative that educators receive cultural awareness training and teach with
cultural responsiveness in mind. It is especially prudent when, according to the most recent
Comprehensive Needs Assessment, 19.8% of the student population are active English Language
Learners, and 30.5% of students are identified as former ELL students. It results in a school with
many programs and plans designed for supporting this particular subgroup as well. One program
for example is the Governor Exploration and Opportunities Program, which is a summer
experience that is specifically designed to advance the academic experience and college-going
rate of ELL pacific islander students. There is also after-school tutoring designed solely for ELL
students with paid tutors that speak the high-needs languages, including Chuukese, Marshallese,
Mandarin, and three major Filipino dialects. The school targets these two subgroups, Pacific
Islander and ELL students, for improved performance and test scores.

Beyond the high needs ethnic cultural subgroups is the low socio-economic status of the
majority of Farrington High School students. The Strive HI report for 2020-2021 indicates that
56% of Farrington students are eligible for free or reduced lunch. This creates a number of
challenges within the community. For one thing, many students dropout to work to help provide
for their families. Students might also have parents or guardians who often work multiple jobs or
jobs that are not standard working hours, indicated in a Civil Beat report about Kalihi and the
surrounding Farrington community (Friedheim, 2016). Other students might feel pressured or
incapable of success because of the lack of education in the family, leading to many other
symptomatic issues like chronic absenteeism, dropping out, low test scores, etc.

One of the effects of being in a low socio-economic community is the lack of
accessibility to technology and the internet. In the most recent Strive HI report, nearly 24% of
students did not have access to a device with internet capability and over 48% of students did



have internet access at home. This is compared to 1.9% and 2.8% students of the state,
respectively. Lacking critical resources like this can further the achievement gap, especially
given the current climate of education during a pandemic. Farrington did provide Chromebooks
on loan free of charge to students with Spectrum also providing internet access for families who
qualify. There was also a limited number of personal hotspots for families who qualified as well.
Nonetheless, lacking these critical resources can damage the academic success rate for these
students as well as their social and emotional status, when the expectation or “norm” is to have
these devices and accessibility.

When students feel that they are behind or incapable of success or inferior to their
classmates, one effect might be chronic absenteeism. As mentioned earlier, students might have
to work often to provide for their families, limiting their ability to bond with their classmates
after school either in co-curriculars or social activities, potentially damaging their sense of
belonging. This could also lead to chronic absenteeism, something that Farrington High School
struggles with. While the number of students who were identified as “chronic absentees”
decreased steadily over the years, sitting at 22% of the school population in 2018 down to 19%
in 2020 (prior to the lockdown), the number has risen significantly during the 2020 school year,
up to 32%. Much of this can be attributed to the digital learning that occurred for most of the
year, but even among students who had access to technology and the internet, attendance was
poor, likely because of the need to take care of siblings or the lack of family oversight due to
needing to work during the day. Much of the community’s families are service industry workers
(Friedheim, 2016) which would mean that these parents and guardians don’t have the luxury of
working from home.

The decrease of chronic absenteeism in prior years is a promising development, given the
school’s history and reputation. With no free school bus to the school, students are required to
take the city bus, walk, or be dropped off by families and friends. It is imperative that students
feel connected and motivated to attend school without an easily accessible method of
transportation. Many people within and outside of the community have a negative view of the
school and its stakeholders. Much of this stems from the public perception of gang activity that
was prevalent and on the news in the 90s and early 2000s. Reported in 2005, over 10 gangs were
identified at the school, divided among the housing complexes, ethnicity, gender, or other
divisional differences (Fujimori, 2005). It got to the point of police helicopters hovering above
the school and plain-clothes police officers walking common fighting grounds. Many of these
gangs are created because they created “a sense of family” and would lead to retaliation of any
perceived slight (Sugimoto, 2011). With the very public fighting even prior to the social media
explosion, news coverage of the school generated an even stronger negative perception even
amongst the students themselves, as they wanted to “gain notoriety after recent media attention
of fights at other schools,” (Fujimori, 2005). This self-perception continues even today, as
students refer to their community as “the ghetto” or “the city with no pity.”

Work is being done to make positive changes, however, as former students attempt to
work with troubled youths at the school and their gang-related stomping grounds (Sugimoto,
2011). Much of this work is done with an organization called Adult Friends for Youth, who also
work within the school and have group time with students identified as being at-risk for dropping
out or other challenges. Much work is also being done to provide students with needed social



time to create a sense of belonging by changing the self-perception. Farrington’s Performing Arts
Center has exploded in recent years, bringing positive attention to the school in an artistic way
(Web Staff, 2018). What’s more, the school has increased the opportunities for AP classes, early
college courses, and AVID classes, and the result has been an increasing number of graduates
with above 4.0 GPAs (2021 Academic Plan, 2021). The school is also increasing the number of
opportunities in academies to improve the rate of CTE graduates and capstone opportunities.
There is also an emphasis on improving the social and emotional health of students, with an
increased focus on student safety as measured on the School Quality Survey (2021 Academic
Plan). There are also massive plans to redevelop much of the school, which began with the
football stadium which officially opened in the Fall of 2017. All of these goals are outlined with
measurable enabling activities in the Academic Plan.

A Current State of Community Relations at Farrington High School

Reflecting on my School’s Community Relations

Communication between a school and the community in which it resides is complex and
nuanced. When I initially reflected on what communication meant for a school, I imagined news
letters and parent meetings, but there is much more to it than that. Douglas Fiore describes
multiple priorities and methods for not just communication but public relations in general. These
relations with the public stretch from the individual school to the larger district that runs them.
With all the different levels in a system, this also requires different methods and focuses at each
level. Working at Farrington High School for five years has provided me with some insight into
the reputation and public opinion of my school as well as how the school deals with this
relationship. Through various meetings with parents, collaboration with community leaders, and
intra-school communication, Farrington has attempted to build up its reputation within its
community as well as the larger education community across the islands.
Many people look at Farrington superficially: a school with predominantly low-income students
in a largely immigrant ahupua’a. They use words like “rough” and “challenging” to describe
much of the student population. As a white teacher from the mainland, many people who grow
up here used to ask me what that was like, essentially wondering if I was being taken advantage
of or if the students did not respect me. The numbers are not much better, with Farrington
ranking #30 academically in a list of the state’s public schools in 2019 by Honolulu Magazine.
Many outside of Kalihi often use this as a crutch in the way they discuss the students and the
school.

While there are challenges in teaching at Farrington, the local community sees Farrington
as a “community beacon,” which Douglas Fiore describes as the neighborhood school that the
community holds up proudly and much of the population leans on. High Schools in Hawai’i
carry more weight than schools on the mainland in general, but Farrington is a strong core of
Kalihi with all the feeder schools working closely with the high school in many annual events
and outreach programs by clubs and student councils. Within the community, the public’s
opinion of the school is unusually positive, though also geared not towards academics but social
connections and athletics. When school returned in August, parents complained about not
returning fully. However, their complaints were not about the learning, but rather the sports.



Parents asked if we could have football with 100% virtual learning. Others asked if students
could play sports if they signed a waiver. With more students graduating than ever and more
students participating in advanced academics, more students graduating with 4.0+ GPA, and
more students attending college. This is Farrington’s current goal; to improve the way the
community views the school academically as well as socially. In order to do that, Farrington
must communicate better.

Fiore describes different methods and necessities for communicating with the public,
with the first step ensuring that the school is practicing 2 way communication. If a school is the
only entity “speaking” then it is not communication and certainly not effective. Farrington’s
ability to communicate with the community is mixed in my opinion. Farrington sends out
newsletters to the parents and holds annual parent meetings at the beginning of the year for
freshmen and seniors as well as an end of the year meeting for juniors. I think there is room for
improvement with parent communication, as sometimes the school’s goals are not as visible as
they should be. Visibility is described as one of the pieces for an effective planning system, along
with simplicity, accountability, and brevity. Farrington attempts to get family input through the
school quality survey given to parents, students, and teachers every year. The survey asks if they
feel the school is safe along with other items. The report has not been positive the past two years
and there are no clear plans communicated to parents to address their concerns, limiting
accountability. Although communication of goals is lacking, gathering input from the community
is improving.

Farrington has 5 academies for smaller school communities, with each academy having a
community board. These community leaders are ideally in place to provide input about
real-world practices as well as to be a starting point for real networking and relationships with
the public. As these leaders learn more about Farrington and the students, then that public
relationship would also improve. Furthermore, Farrington has an incredibly active alumni
association which works with alumni in all sectors to bring scholarships and internships for
students. The students themselves have also worked on their own public relationship, working
with multicultural leaders through the Mic4Peace club, Filipino-American club, and Island
Harmony clubs. This also includes the more common clubs like Rotary, Leo, Key clubs and even
the Farrington Performing Arts Club which has built a reputation for theater and arts rather
quickly in a few years.

While there are many ways in which the school and its organizations work with the
community, administration and academics still have a way until they communicate more
effectively. The lack of accountability and visibility for goals is concerning but there are some
organizational strides for public relations.

Analysis of Farrington’s internal/external stakeholders

“Stakeholders” is a term thrown around frequently in faculty meetings and email blasts to
make teachers feel guilty about our own lack of communication. When we discuss who we serve,
it is “the students, community, and various stakeholders.” The question then, is who exactly are
these stakeholders? Who is a part of our community? What does it mean to serve them? There
are various phrases and sayings that coincide with these questions, such as “it takes a village,”



and these are repeated as buzzwords constantly. As I progressed through the first few years of
teaching, a handful of stakeholders were always apparent to me: students, parents, and alumni
because they have the largest presence in our school. I came to realize that a few other
organizations and individuals also worked with the school, such as the YMCA and other
individuals from various businesses. In Chapters 5 and 6, we learn about what it means to be a
stakeholder both internally and externally as well as how school leadership could best
communicate with them.

Internally, there are several publics to whom communication is important, some of who
are more obvious than others. The students are first and foremost the group with which we
communicate often, and for good reason: they are the focus of education and the purpose for our
profession. However, communication between students and their schools is oftentimes one sided.
Farrington High School does a decent job of creating avenues for two-way communication.
Student councils hold relatively large amounts of input in school events and regular scheduling.
There are approximately 50+ students that represent the student body in a number of ways and
each make exceptional contributions. Administration makes themselves visible to the students,
though other school leadership should be featured more often. As a class advisor for the past 4
years, I have had a significant amount of exposure in this area.

Although students are given direct lines of communication, there are some important
ways in which they are not given input. They are given a Code of Champions, which holds
athletes to a certain academic standard, but the consequences are either inconsistent or
nonexistent. This holds true for teachers as well, who are given directives more often than are
asked for input. “Input” from teachers is often superficial and comes at the risk of being seen as a
“troublemaker” rather than feedback. A major flaw in Farrington’s internal communication. In
Chapter 5, there are a number of ways listed to support teachers and prevent dissatisfaction.
Farrington excels in advancement and growth, constantly providing opportunities and feedback
for teachers to move forward however they wish in their careers. However, as evidenced by our
School Quality Survey, teachers feel that the work conditions and safety are below average. This
is a sentiment I sometimes share as well.

The least-considered, though very important, group is the non-instructional staff, ranging
from office workers to custodians and security. All of these groups are involved in faculty
meetings and often participate in outside social events with the other faculty. Farrington excels at
communicating with this group as well.

Externally, there are a number of publics to consider as well that require collaboration
and communication. Parents, alumni, and community members are all stakeholders in the school
and presenting students to the community can help to improve our relationship with these
groups. Parents are often given very little input at Farrington. While there are parent nights every
year for the different grade levels, except for sophomores, involvement is mostly minimal. Some
parents might work with clubs or student councils, but often the school does a poor job in the
relationship with this group. There are a number of reasons that make this challenging besides a
lack of trying, including language barriers and socio-economic factors that influence availability,
confidence, and awareness. Farrington is improving in this area, but much more work is needed
to create a welcoming environment for families.



Alumni, however, feel more welcome and more like family at Farrington than any other school I
have known. Farrington alumni are proud of their school and while Hawai’i in general is unique
in this pride, Farrington alumni collaborate often and closely with FACF, our school’s alumni
organization. They provide scholarships, discretionary funding, and networking in ways that
demonstrate that Farrington has done an excellent job in maintaining a strong and positive
relationship with them well past graduation. These alumni range in ages as well, spanning
generations. Our FACF luncheons include individuals who are now grandparents to former
students who only recently graduated college.

What draws the Farrington alumni to continue working with the school also engages the
community and neighborhood. Many traditions and events are put on where students are
presented to the community in a way that bonds them all together. May Day, FPAC’s musicals,
athletic events, the district science fair, and many other events are held frequently on campus. I
believe the school does a good job of not exploiting the students, but rather giving them a stage
to show their talents and create an opportunity for success and scholarship. This has allowed the
school and the small learning communities (SLC) in it to collaborate with individuals from the
island. The school’s academy boards are made up of people from different organizations and
businesses that are tailored to, or interested in, the academy’s specific offerings. A board member
from the Honolulu Museum of Art also sits on the Creative Arts academy board while various
healthcare workers are on the board for the Health academy. These are just two examples of the
many people involved in the school. However, outreach to these organizations is often lacking.
While these individuals work with the academies sometimes, it is inconsistent and infrequent. It
is a growing area for the school, but needs significantly more work. I believe more academic
outreach with different parts of the community would go a long way towards improving our
relationship with them in addition to our strong showing in athletics and arts.

Farrington alumni hold much pride for their school, but do they speak for all alumni? The
hope is that one day they will. Currently, Farrington’s relationship with stakeholders is
inconsistent but dynamic. While there is a strong alumni organization and community events, the
communication between the school and their stakeholders is often one-sided and demanding
rather than collaborative. There is much growth currently happening, and some measures of
success can be found as evidence of this. The number of tickets purchased for people attending
the musicals every year or the attendance at football games (notably homecoming) and other
school events. Parents, students, and teachers all take the School Quality Survey, with results
declining significantly in recent years (down by nearly 20% in some cases). Though there is
much work to be done, if we can improve the public relationships with these groups, we can also
improve the perspective people have of Farrington, both externally and internally.
Printed Documents and Websites

Printed newsletters are a common and traditional approach to communicating with
families. The rate at which they are delivered varies from school to school with each having their
own procedure and standard for the newsletter. The school website is in a similar situation, but
there are more standardized expectations for any website: general information, a calendar,
directory, athletics, forms, etc. Farrington’s newsletters and website are handled by different
groups and perceived very differently.



Farrington, as far as I know, does not have a newsletter in the sense that there is a
pamphlet of information being sent home every month or every so often. We do not have a
physical copy of things to celebrate nor do we have any physical mail that indicates whether or
not something has happened previously. Instead, our physical mail is generally reserved for
principal letters that are sent home with information regarding important events or emergency
crisis management. It would appear to be a vast oversight considering our student demographics
are very much those who could be without access to the internet.

The Farrington website, conversely, is run by our tech coordinator and teacher. He takes
information delivered by administration, teachers, and organizations on campus then uploads it
to the website. It includes important Instagram posts and even contains staff-only access pages
where teachers and faculty can access important links and materials such as the school Google
Classroom, tech and custodial requests, and student support systems. The website, while
sometimes overloaded with information, is effective and contains everything one would need to
find. It provides a welcoming and professional feel that communicates a positive and proper
identity for the school.

Social Media and Communication

Social media has continuously been on the rise for over a decade, with more users of
various demographics signing up for all the services offered. Between Facebook, Instagram,
Twitter, and Snapchat, the different social media platforms provide opportunities for
communication not just between friends, but also between organizations and consumers or
stakeholders. I often feel that schools can be archaic in their use of technology, particularly their
approach to social media, but that is beginning to change. I graduated high school in 2012, and at
the time our librarian had begun to use Twitter to assist students who needed help with research,
homework, and other projects. At the time it was fairly informal, unregulated, and progressive.
Now, I feel that is the standard for much information. Farrington High School does a pretty good
job of staying ahead of the curve with regards to communication over social media and through
technology, especially with the Instagram account: GovLove. GovLove, along with the many
other school clubs and organizations, utilize social media platforms to spread important
information to students, families, and the community. That being said, there are still
opportunities for improvement.

Instagram is the primary method of communication over social media. Oddly enough, it
was left out of the textbook completely despite its ubiquitous presence amongst teenagers.
Whereas Facebook is seen as the “old person’s” social media, with its own set of pros and cons,
Instagram is a more visual form of communication. It fits strongly in today’s world and
Farrington does an excellent job utilizing this platform. Instagram allows for single posts,
multiple images, and videos to convey information. Our students are regularly taught how to use
graphic design tools, like Canva, to help create posters, flyers, and other visual forms of
communication. As of about 2 years ago, with the growing familiarity, QR codes have become
more present as well, taking the place of long links even with the ability to shorten them through
websites like BitLy. I myself have overseen several of Farrington’s Instagram accounts, where I
post to the official Track & Field and Cross Country Instagram account and help guide the
students who run the Class of 2019 and 2023 accounts. Administration frequently requests video



and other posts  to be posted on GovLove and the Class Council pages to disseminate important
information to students and families. At Farrington, Instagram is king.

Facebook and Twitter have their own set of rules and standards as well. Twitter is
primarily text-based but also meant to be a shorter and faster read like Instagram. Farrington has
utilized Twitter before, though it is not a primary method of communication. Students seem to be
using the social media platform, but not to the extent of people in my age range (mid 20s - mid
30s). Funny enough, students frequently tease me about having a Facebook account but they
generally have one as well. Most of them use it to keep up with family but many of my ELL
students have it so they can message friends back in their home country. Farrington has a
Facebook page as well, but as with Twitter, it is rarely used to its fullest extent. I think Facebook
has a larger potential for sending information to the community, particularly with those who are
not on Instagram and I would like to see the school utilize that platform more. Snapchat, as I
mentioned much earlier, could possibly be used for communicating if used in the business format
through Stories such as other companies do, but it does not invite the same level of engagement
as a Facebook or Instagram post due to the lack of a “like” button and public comment feature.

With an advanced and somewhat progressive use of Instagram, Farrington is far ahead
with regards to using social media for communication with stakeholders. While there is some
potential left on the table with Facebook, I feel good about the school’s ability to quickly relay
information through a modern method.

Opportunities to Shine

Farrington High School has gained recent popularity due to the number of large,
impressive events designed to bring the community together.  Between May Day, football games,
and FPAC musicals, the school has done an excellent job showcasing different talents and
cultures for the community. In all of these cases, parents and alumni flock to see the students and
it sheds a positive light on the school, improving community relations. All of them share similar
qualities and logistics that have helped these events run year after year but also hinder the
creation and promotion of other events. In general, the events are always planned by a small
team, marketed for nostalgia and tradition, promoted through word of mouth, and are focused on
the more creative or athletic demonstrations. There are, however, numerous other cases where
the school, or the academies that make it, have not been as successful in their events because
they are designed in the same manner as the other more successful events.

When I think about some of the events that academies or the school have attempted, there
are always grand expectations without realistic standards. Oftentimes, the group planning the
event has the grand expectations of creating something that would compete with the popularity
of something like May Day without the resources or time actually needed to pull it off. Having
worked in all of these different events, I feel that I have been able to glean some insight into
creating or improving events that give opportunities to shine in non-Farrington-traditional ways.

Every year, academies and the school attempt to show off students in more academic
lights, through scholarship night, HOSA competitions, or other new events that come and go. In
all of these cases, the audiences and engagement are very narrow, with minimal engagement



from the community. Scholarship Night or awards ceremonies barely even register among the
people who win the awards while HOSA competitions give students incredible opportunities to
produce content but few chances to show this content to the community or families. If given the
opportunity, Farrington could genuinely produce a community event that celebrates all the
academic achievements that students have accomplished during the year.

As mentioned earlier, one key issue with other events is that they set expectations so high
that the team struggles with utilizing the resources available to them. A celebration of student
achievement should include the things necessary to draw in Farrington crowds: music, fun and
tradition. However, as I teach my council students, all events must also be inclusive. The most
important reason academic celebrations have not been as large or notable is partly just because of
the nature of awards. Much of the way we typically celebrate students academically is for good
grades or “the best” in certain subjects. Competition can bring out the best in some people, but it
is more effective in unifying a group for a cause, such as athletics. In this case, the competition
can often make students feel inadequate or hopeless because of the typical things that we
celebrate and the way in which we promote these events.

Celebrating individuals is great, and there are certainly instances where it is appropriate
and important. But uniting these individuals for a single cause, much like a crowd for a team, is
stronger and more engaging to more people in the community. By treating a celebration more
like a unifying celebration rather than individual accomplishments, it could promote Farrington
academics in a way that has not been done before. It should combine some of Farrington’s
already established traditions and culture to encourage participation and attendance from alumni,
current students, and families. If alumni and current students spread the word of an event that
sounds fun for them, then there would be more participation. By promoting the event first
through the student body as a whole, it can become a grassroots movement in which the
community can take ownership and pride in something that is meant for them. Designed by
students and alumni for students and alumni, this event can be successful in ways that others
have fallen short.

Peace, Justice, and Education Reform at Farrington High School

I originally wrote a report on a fictional school -Ohana High. Ohana High had many
challenges from both an organizational and cultural standpoint. It is representative, albeit a more
extreme case, of the challenges that Farrington faces everyday. Accessibility to drugs and
narcotics, lack of community supports, marginalized groups of students, and declining teacher
morale are all issues that face Farrington, and my reflection of Ohana High School and what I
would do to turn it around, though fictional, also is a good mirror for what I might do at
Farrington. Taking the challenge from a peace, justice, and education reform perspective means a
sweeping change of policies and practices that will take time to fully implement and achieve.

From my first day of being the new principal at Farrington High School, I would
emphasize the foundational values I believe in for our school. One of the first values I would try
to focus on would be transparency and authenticity. Authenticity from administration is
important in order to gain the trust of the faculty and staff (Theoharis, 114), particularly after the
last administrative mistakes. By being as transparent in our efforts and communication as
possible, it opens up the possibilities for teachers to buy into the new programs and policies that



will inevitably follow a regime change. At the moment, there seems to be new mandates or
initiatives every year with little to be said about the ones we abandoned from the previous year.

I would also strive to focus on connection and inclusion across the school. In this way, we
could shift the sense of belonging away from gangs centered on the housing projects in the
neighborhoods (Kam IV, KPT, Mayor Wrights, etc.) and towards what would become a more
positive school culture. It would improve student engagement and could help to prevent
unwanted (dangerous) behavior. This idea of inclusion would range from school culture to
curriculum changes as well, removing separation and pull-out programs, especially for our
English Language Learners (Theoharis, 43).

Improving the culture would continue to be my number one effort with accountability
across the board- not just holding students accountable for their actions and learning, but
ensuring teacher and administration accountability as well. Professional development for all
faculty and staff, data collection, learning walks, and culturally responsive trainings would be
part of a key value of accountability to help our school as much as possible (Theoharis 5-6). In
this way, we can improve the way we approach every day with the attitude that we are lifelong
learners trying to improve the school for our students’ benefit.

If I want to actually make improvements to Farrington, though, it will take more than just
foundational values and beliefs. I would need to overhaul the operational structure in a way that
the policies and structures put in place will actually create a positive impact practically and
culturally. One of the first things I would put in place would be teacher empowerment policies,
focusing on allowing teachers to give their input on activities and procedures with teacher-lead
teams. This would include stipends for teachers who take on leadership roles to show that we
value their time and effort and want to reward them for high-quality work. This would encourage
teachers to step-up, especially since morale is low, though perhaps not as poor as Ohana High
School. Faculty could nominate and vote for their teacher leaders to show that their voices are
valued and necessary for making improvements. In Learning to Improve, it is said that involving
teachers in making changes is critical because they are the ones implementing most changes and
using the resources we are trying to create or distribute. It’s especially important because
“Teachers have far less input than do other professionals into the factors that affect their work.
Far too many efforts at improvement are designs delivered to educators rather developed with
them,” (Bryk, Anthony  S.; Gomez, Louis M.; Grunow, Alicia; LeMahieu, Paul  G., p. 34). With
this in mind, I want my teachers to help design the improvements themselves, regaining their
trust and boosting their morale. They know their students best, after all, and they should have a
key voice in changes being made.

As mentioned earlier, I want to set a focus on accountability and part of that includes data
collection in various forms. From school quality to achievement scores to improvement data, it’s
important for us to have as much information as possible so that we can make decisions that
make sense for our students and teachers. Not all students and communities are alike, so we must
gather data specific to our populations (Theoharis, 42.) This data could come from many
different places. The first set of data that we would utilize is school quality information from
families, students and teachers. It would give us a baseline of how students feel about the school
presently. I would gather teacher leaders and create a data analysis team to look into this



information and identify the root causes of our issues and how to improve them (Bryk, et. al.).
We would also gather data on our teachers using learning walks. It would be less of a “gotcha”
and more of a way to identify strong attributes of effective teachers. These learning walks would
involve both teachers and administration to keep administration involved and aware of actual
school activities. By incorporating these activities into our structural norms and practices, we can
develop a more effective culture of teaching and student engagement. These are things currently
being done at the school infrequently and at a small scale

In addition to teachers learning from other teachers, I would work to create a school-level
teacher mentorship program. While the Department of Education has one, it sometimes has
teachers left behind and does not include teachers who are new to the school in particular. By
creating a school level mentorship program, we can have teachers learn from those who have
been at the school for some time and have been effective at it (Darling-Hammond, Linda. The
Flat World and Education. p . 280). I learned from our then English Department Head who now
works at a complex level as a curriculum coordinator, and providing that level of expertise
mentoring for all new teachers would be valuable. These teachers would be identified as making
good connections with students, other teachers, and utilizing effective teaching practices.

One incredibly positive part of Farrington is the Teen Center. The Teen Center is staffed
with trained social workers who are experienced with dealing with students who come from the
particular demographics we need to help. The Teen Center is a resource for both students and
teachers throughout the school day as well as after school in order to be a safe space for learning
and resources. In this way, we can normalize support for our marginalized students in the
LGBTQ+ community as well as those who are socio-economically disadvantaged or in gangs. As
a leader, I would pour more resources into the Teen Center, relocating them from the 3rd floor of
a tall building at the back of campus, to their own larger area in the library on the first floor. In
this way, the Teen Center can provide more support and be more of a central hub for student life.
It would become not only a safe place, but a place representative of the whole campus.

Lastly, in the spirit of inclusion and acceptance, it would be critical to eliminate pullout
programs and other dividing course decisions in order to assist all of our students. Doing so
would improve our students’ learning as well as build empathy if our teachers are trained to do
so, which goes back to delivering and implementing relevant trainings for our staff and
administration. This could also be another opportunity for teacher-lead training, where our
teachers empower teachers through voice and experience. But in this way we would be able to
teach those students in inclusive classrooms rather than pull out programs which hurt their
development and learning (Theoharis, p. 130). Many current pullout programs are aimed at
supporting at-risk students, but these happen during class time, making them more behind in
their academics. This is an attempt to solve one problem that only opens up another. Under my
leadership, I would attempt to create a new schedule that allows for time during the school day
for clubs or other interest-driven events and this could be a time that allows for those kinds of
programs to take place.

While all of this would effectively help our students and staff, there are barriers to
preventing them from being effective. A lack of resources is a common barrier for all schools,
including materials and information. Schools in low socio-economic areas are often at a



disadvantage and so it is important to understand what resources are lacking and what are
needed. Technology is an example of a high priority resource that is often missing from schools
like Ohana High. In this way, requesting grants for Chromebooks or creating a high-tech and
highly accessible library would be one way to overcome the lack of technological resources.

Student engagement and gang activity are also one barrier that is clearly a hindrance to
learning at Farrington, just as it is at Ohana High,, and overcoming this would not be easy or a
short-term issue. Other schools, like Greenfield Middle and Principal Bever, have found success
in temporary, emergency procedures with metal detectors and increased security only because of
the instant danger that is posed. (This example came from a blog post read in the course “Current
Issues in Education”). These measures would be used only in the short-term to alleviate the
immediate danger present in the school. Violence at Farrington is nowhere near this level of
severity and would therefore be unnecessary. Instead, adding more low-level security with more
structured postings could help prevent the violent issues and catch the non-violent ones more
quickly and efficiently. Security on campus has a reputation for being friendly and
compassionate, sometimes too much, but on the whole students respect their authority and they
are good at deterring or breaking up fights. My policies would attempt to bring more security on
board while maintaining that healthy relationship with students.

Becoming a new principal at Farrington high School under the circumstances described is
a daunting task. Thankfully, there are many experienced teachers, researchers, and faculty that
can provide input on these types of situations. Because of this, I can at least develop a plan of
action and series of structures, policies, and activities to make progress towards an improved
school. I hope to be a leader that empowers my educators as we work as a team to improve the
school, identifying root problems of our issues together and creating processes to improve the
system.

Conclusion /

Throughout my time in Chaminade’s Teacher leadership program, I’ve participated in
different courses to prepare me for the challenges of administration and being a leader.
Improving systems of education is a complex process that involves a number of individuals
working in teams to create more effective and efficient procedures. As a teacher leader at
Farrington, I will need to gather data to help me make the best decisions to improve my school. I
have participated in planning, and following through on, action research specific to my school
and performed a case study using research and another teacher’s classroom. I’ve studied the
range of diversity in learners or learning styles and I’ve come to understand how an integrated
curriculum can improve student achievement and success. All of this comes to the point that I
have a collection of basic knowledge to build a foundation for success both with the educators
and students at Farrington as well as the community around it.
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